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A status study was conducted to "assess -the qualifications and duties of teacher 
aides in New England, develop guidelines for both pre“service and jn“serviC0 training, 
suggest requirements for employment, and list appropriate duties. Data from 
separate questionnaire forms was collected for 1/24 aides, 2,139 teachers who had 
experience working with aides, and 230 superintendents of schools. Visitations to 
several school systems and one experimental workshop tor aides provided additional 
information.lt was found that (1) tasks performed by aides are ancillary to instruction; 
(2) 95 percent of aides are high school graduates; (3) although aides are not 
certified, state departments of education specify what tasks they may be assigned, 
and (4) 78 percent of aides are paid less than substitute teachers. It was concluded 
that teacher aides "are a significant factor in education in New Enaland and their 
number will increase," encouraged by educational associations and federal funoing. 
(Included are copies of the questionnaires, statements regarding the role of aides as 
issued by state departments of education, and a summary of replies concerning the 
role of aides from a survey of professional organizations) (SG) 
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PREFACE 



The rapid expansion of pupil population, the lag in output of teacher 
education programs, and the endeavor to heighten efficiency in the use 
of professional teacher talent are among the factors fostering the increased 
employment of teacher aides by public school agencies. Such appointments 
have characteristically been defined by immediate need and local concept 
(limited by existing state statute or district regulation), because of the 
relative absence of commonly defined professional guidelines and definitions 
of role and status. To date, only a few states or districts have attempted 
to analyze current aide situations and related policies. 

Moving in a comprehensive and regional manner, this study was initiated 
to secure and present information dealing with the current function of 
the teacher aide in New England school systems. It is based on evaluative 
judgments prepared by classroom teachers directing assigned teacher aides 
as well as those contributed by employing administrators. 

In addition to its suggestive value to local system employers, it is believed 
that the information may prove useful to state licensing authorities, to 
institutions seeking to develop realistic pre-service and in-service aide 
training programs, and to professional associations in their relationship 
with members of this group. 

Already, teacher aides are performing a significant supportive role in the 
operation of local educational programs. There is a need to clarify, through 
objective examination, their acceptable functions and service, and their 
exact relationship to the educative process and program. To facilitate such 
an advance, this study has been developed. 
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Project Director 
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TEACHER AIDES IN THE CLASSROOM 



A New England Study 



INTRODUCTION 



Volunteer classroom assistants are not new in New England schools. In fact, 60 years ago mothers 
were taking turns bringing noon lunches to rural schools and helping the teachers supervise the 
children as they ate and enjoyed their midday recreation. 

More recently, volunteers have made specific contributions to the operation of schools in such areas 
as playground assistants, and art and drama advisers. 

These aides gained recognition and financial compensation about ten years ago with the advent of 
team teaching, when the amount of planning and the duplication of materials accompanying these 
programs required the services of secretaries and other non-teaching staff members. As the team 
concept developed, teachers frequently found that bringing informed lay citizens and specialists into 
the classroom helped them to broaden the scope of their program. 

The number of actual full-time teacher aides, however, was relatively small in New England until 
the passage of the Elementary and Secondary Education Act of 1965 and the Economic Opportunity 
Act. Both of these laws provided for the creation of educational programs that could make use of 
classroom assistants, and also supplied federal funds with which to reimburse them. At this time, 
the teacher, v/ho for years had been the only adult in the classroom, found that a second person who 
was qualified to carry many of the non-instructional tasks was available. Some teachers welcomed 
these assistants ; others resented their presence. Some teachers were well oriented to the practical 
value of the teacher aide; others were uninformed as to the duties and responsibilities of these 
assistants. A few teacher aides received special training in a summer session at a college or uni- 
versity, but most were inexperienced in the ways of the classroom. There were no guidelines on the 
requirements for employment, the salaries to be paidi or the appropriate assignments of duties. 

The presence of these unknown variables in the employment and utilization of teacher aides made 
it appropriate to review studies already conducted, assess the qualifications and duties of teacher 
aides in New England, develop guidelines for both pre-service and in-service training, suggest re- 
quirements for employment, and list appropriate duties. 



The New England Educational Assessment Project was uniquely qualified for this task. It is a 
regional imit organized by the six New England State Departments of Education, under section 
505 of Title V of the Elementary-Secondary Education Act — “to strengthen state departments of 
the region by conducting coordinated projects in the areas of educational evaluation, assessment, 
data collection and dissemination, and instructional institutes, which in turn, will provide decision- 
making resources focused upon current state and local problems”.^ The six state departments main- 
tain a relationship with local educational agencies that provides access to information relative to 
school programs, and the personnel in the departments are available for consultation and committee 
work. 



j 

1 New England Educational Assessment Project, Statement of Purpose I 
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RELATED STUDIES; 

i 

Several representative studies of teacher aides have been examined and their findings reported 
whenever design made a comparison feasible and relevant to the New England study. 

Dr. Andrew Bell’s “Analysis of the Experiment in Education Made at Egmore, Near Madras”, 

' published in 1807, is probably the first known reference to the use of teacher aides. It refers to an 

experiment in education, a form of team-teaching, at a male asylum in Madras, India, in 1797. Mem- 
bers of each class were paired off, as tutors and pupils. The tutor and his pupil were both students, 
but the tutor had a better grasp of the subject matter and assisted his teammate. Each class had an 
assistant to help the tutors master their lessons. The assistant worked under the direction of the 
teacher and could be considered a teacher aide. 

More practical comparisons of the duties of teacher aides are reported in Education Research Ser- 
vice, 1959, Norwalk study in 1961, and Michigan, North Carolina, New York, and Florida studies in 
1966. Bryce Perkinst wrote letters to the commissioners of education in August 1960 asking them 
to report the number of school systems in their states having teacher aides. He received 47 replies. 
Reports from New England were: Connecticut, 2; Maine, 1; Massachusetts, 0; New Hampshire, 5; 
Vermont, 4 ; Rhode Island, 0. In this current study the number of school systems reporting use of 
aides were Connecticut, 58 ; Maine, 73 ; Massachusetts, 52 ; New Hampshire, 19 ; Vermont, 23 ; Rhode 
Island, 5. 

The North Carolina study is a report of the utilization of teacher aides in the North Carolina Com- 
prehensive School Improvement Project which was started in 1963 for the improvement of instruc- 
tion at the primary level. The report was prepared by Frank C. Emmerling and Kanawha Z. 
Chavis.2 In this study the duties of teacher aides are divided into the following categories : clerical, 

I housekeeping, instructional support, technological, monitorial, and general. The two most frequently 

1 reported activities under each category were : 

i Clerical 

I Making out lunch reports 

Collecting money 
Housekeeping 

Insuring proper ventilation 
Insuring proper light 
Instructional support 

Conducting small group drill 
Reading and telling stories 

The March 1966 issue of the Research Bulletin published by the Florida Educational Research and 
Development Council® describes a study of teacher aides in Florida schools. The following is quoted 
from the section on Functions Aides Perform : 

“The most nearly consistent use of aides throughout the state is their utilization as cler- 
ical assistants. F.orty-four of the fifty systems employing aides use them in this capacity. 

I Duties consist of typing, making daily attendance reports, duplicating materials, assisting 

in preparation of instructional materials, collecting monies and making lunchroom reports, 

I assisting in record keeping and other clerical duties. 

I “Teacher aides also serve as materials supervisors. This entails checking materials, dis- 

I tributing supplies, setting up and operating audio-visual equipment, collecting materials 

' and assisting children in housekeeping duties. 

'I “Approximately seventy-five percent of the respondents to the questionnaire use aides as 

I 1 Bryce Perkins: Factors Which Have Influenced the Development of the Role of the Paraprofessional in the Elementary 

Schools oif Norwalk, Connecticut, 1961. 

' 2 Frank C. Emmerling, and Kanawha Z. Chavis: The Teacher Aide in North Carolina. Comprehensive School Improvement 

Project. 1966. 

I 3 Myron Cunningham and Jeaninne Webb, Teacher Aides. Florida Educational Research and Development Council Research 

Bulletin, Volume 2, College of Education, U. of Florida, Gainesville. March 1966. 



Technological 

Operating record player^ 

Operating film strip projector 
Monitorial 

Helping with supervision of lunch period 
Helping with playground activities 
General 

Making arrangements for parent-teacher 

conferences 

Attending PTA meetings 
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monitors. These monitors serve in the lunchrooms, on the playgrounds, during physical 
education and play periods, in study rooms, in halls and corridors, and on bus duty. The 
aides work under the supervision of a teacher in lunchrooms and on the playground ; they 
are not held responsible for supervising large groups of children in the absence of a certified 
teacher”. 

In Florida, teacher aides are frequently used in the upper grades. In this area the report states: 
“Teacher aides are working at every educational level in the state from kindergarten 
through junior college. The elementary schools employ a majority of the aides now work- 
ing in the public schools. Of the fifty counties with teacher aide programs, only two do 
not employ aides in the elementary school. Teacher aides are also found in the secondary 
schools, 39 counties employing them at this level. Two counties also have aides serving in 
the junior college.” 

The New York State Department made a survey of teacher aides in the fall of 1965,^ indicating 
that 428 of the 629 school districts in the state, or 68%, were using teacher aides. The report points 
to the recency of teacher aides and says : 

“Of the 428 responding districts now using aides, only ten have used them in excess of ten 
years. Twenty-three are employing them for the first time in 1965-66. The median district 
has been using them 3.5 years.” 

In New York, 65% of the teacher aides are working at the elementary school level; 7% at both 
levels; and 28% in the secondary schools. The study includes a report on the jobs performed by 
2,654 teacher aides : 

“The job assignments of 75% of the aides are in the areas of noninstructional supervisory 
and clerical duties. Slightly over half of the aides work only in the area of noninstructional 
supervision while 6% perform clerical duties only. Seventeen percent are general classroom 
aides, of whom 96% are working at the elementary school level. Bight percent are library 
aides, lay readers, instructional materials aides, and laboratory assistants.” 

The NBA Research Bulletin for May 1965® describes an investigation of duties, educational require- 
ments, salaries and educational background of 29,995 paid aides. The ten most frequent duties of 
paid teacher aides in descending order of frequency were : 



Duplicating tests and other materials 
Helping with classroom housekeeping 
Typing class materials, tests, etc. 
Setting up A-V equipment and other 
instructional materials 
Helping with children’s clothing 



Supervising the playground 
Correcting tests, homework, workbooks, etc. 
Reading aloud and story telling 
Assisting in the school library 
Collecting money from pupils 



The New York study includes a section on the educational qualifications of aides, and indicates that 
15% had attended high school, 53% had graduated from secondary school, 23% had attended col- 
lege, and 9% held degrees. 

The Florida study lists the salaries in hourly rates ranging from $1 to $1.50. The median hourly 
wage for the state was $1.25. 

The hourly rates are reported under eight categories in New York, and the median is from $1.59 
to $2.56 per hour. 

The NBA Research Bulletin records; “Salaries paid to teacher aides in 1965-66 vary greatly. 
Because some systems listed payment by the hour while others reported daily, weekly, monthly, or 
yearly rates, it is not possible to compute an average or median salary. However, it can be reported 
that in the 129 systems which gave hourly rates, the average pay was $1.83 per hour. Hourly rates 
ranged from $1.25 to $3.15.” 



4 Survey of Public School Teacher Aides, University of the State of New York, State Education Dept, Bureau of Schools 
and Cultural Research, fall, 1965. 

5 “Teacher Aides in Public Schools”, NEA Research Bulletin, Volume 45, No. 2, May 1967. 
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Training programs for teacher aides are singularly lacking. The Florida survey reveals ; 

• 

“The entire area of training teacher aides is still in the embryonic stage in most programs. 
One-half of the counties which employ teacher aides require no special training for aides; 
one-half have no in-service training programs. Twelve counties provide training through 
in-service meetings and workshops ; seven counties provide orientation programs for their 
aides." 

The NEA report states: “After teacher aides are selected, they are given soma type of training in 
all but 7.4 percent of the systems reported. Teacher aide training most frequently takes the form 
of conferences between the aide and her supervisor, although it may also include the preschool in- 
stitutes or in-service workshops. Written materials developed for aides were used in 46.1% of the 
systems”. 

According to the Florida study : “There is a wide variation in the criteria used in the selection of 
teacher aides throughout Florida. Some respondents indicated that specific job requirements have 
been used as criteria for employment; others use subjective criteria such^as ability to work with 
people, interest in children, personality and appearance in aide selection. .‘lowever, 64 percent of 
those counties which use aides stipulate that the educational level attained by the prospective aide 
is a determining factor in his employment . . . Proficiency in typing and clerical skills is used as a 
criterion for selecting aides in 18 counties, less than one-half of the total fifty. However, several 
counties encourage aides to enroll in adult education classes to acquire sufficient mastery of these 
skills to enable them to assist teachers in their clerical duties”. 

The New York study discusses qualifications for employment as: “Twenty-eight percent of the d^is- 
tricts employing aides (nine cities, thirty villages, seventy-nine schools in supervisory districts) 
reported that they have no formal qualifications required for employment as a teacher aide, but that 
they do take into consideration the educational background, special skills, prior work experience, 
personal appearance, level of maturity and culture, and other personal factors. The remaining dis- 
tricts (72%) reported one or more of five requirements: age, sex, education, special skills, and prior 

work experience”. 

Malcolm Provus, Research Professor at the University of Pittsburgh, in his study of “Staffing for 
Better Schools” included a five year study of teacher aides in 25 Michigan public schools, and found 
that teachers used the time saved by having teacher aides to increase the time spent on lesson prep- 
aration, 105%, preparation of homework assignments, 20%, and helping the individual child, 17%.6 
The New England study of Tcctchcv Aides vjfi the Cldssvooyti has been conducted to provide an assess- 
ment of the current status of teacher aides in the northeastern states. 



i 



6 Provus, Malcolm. Staffing for Better Schools. Washington; U.S. Office of Education, 1967. 
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PROCEDURE 

The New England study of teacher aides in the classroom initiated in June 1966 with a postal card 
survey to identify local school systems employing teacher aides. It was concluded in August 1967 
with the analysis of the data collected by the Research and Development Center of the Massachusetts 
State Department of Education. The postal card questionnaire was mailed to every superintendent 
of schools in New England asking him to indicate if the school district employed teacher aides in the 
school year 1965-66, the summer of 1966, or planned to employ them during the school year 1966-67. 
The superintendent was also asked if the funds for the salaries for the aides originated with federal 
government, or were state or local funds. The survey form is included in the appendix. 

Data were collected on forms completed by 1724 teacher aides, 2139 teachers who had experience 
working with aides, and 230 superintendents of schools. The first, designed to be filled out by a 
teacher aide, listed 27 duties frequently performed by aides and provided space for indicating the 
work performed, the grades to which he was assigned and the extent of his education. After each 
duty listed, the teacher aide was asked to indicate if this was a duty performed routinely, quite often 
(approximately 75% of the time), occasionally (approximately 50% of the time) ; seldom (approx- 
imately 25% of the time) or never. 

The questionnaire was first prepared in mimeograph form and field tested in selected communities 
in two states. A similar procedure was followed with the forms used by teachers and superinten- 
dents. (See sample mimeograph forms in appendix). 

In the past, teacher aides had been assigned duties largely on the basis of what teachers or admin- 
istrators thought they were capable of doing, because of limited experience. However, by 1967, a 
number of teachers had worked with teacher aides from six months to two years. A form was de- 
signed to take advantage of what their experience had revealed were the best activities to assign to 
these assistants. 

The second questionnaire was completed by teachers who had worked with teacher aides. They were 
given the same twenty-seven duties to rate in the same manner as those rated by teacher aides. 
However, they were asked to complete them on the basis of what their experience indicated would 
be appropriate assignments, rather than on what teacher aides actually had done in their classrooms. 
Field-testing indicated that the requirements for employment could be more precisely determined if 
teacher aides were grouped into three general classifications according to the duties performed. 

1. Educational materials assistant 

2. Clerical worker 

3. Instructional assistant 

The third form was used to determine the requirements for employment under each of these three 
categories. In addition to checking on requirements, the superintendent or the employing officer was 
asked to report the salary of a teacher aide as compared with a substitute teacher. The superinten- 
dents were asked who they thought should be responsible for the in-service training of teacher aides. 

The three instruments were developed with the assistance of Dr. George Prescott, University of 
Maine, and Dr. Walter Durost, University of New Hampshire; and the final form arranged by the 
Research and Development Center of the Massachusetts State Department of Education. 

Each of the six executive secretaries of the New England state educational associations was asked 
to reply to a two part questionnaire (see appendix) . In addition, each was interviewed by the direc- 
tor of the study. 

These formal procedures were supplemented by visitations to several school systems using teacher 
aides, and by one experimental workshop for teacher aides. 
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!| RESULTS OF THE TEACHER AIDE STUDY 

i The postal card survey indicated that 2532 teacher aides were employed in New England during the 

I ; school year 1966-67. Replies were received from 1724 teacher aides (68%) to the questionnaire 

I asking them to check how frequently they performed each of 27 duties which field testing indicated 
were typical assignments. Connecticut provided 22% of the replies, Maine 21%, Massachusetts 46%, 

i New Hampshire 4%, Rhode Island 4%, Vermont 3%. The detailed report of the New England re- 

^ sponses to the questionnaire is in the appendix. 

[ An examination indicated the practicability of combining those duties assigned routinely and those 

| j that were performed “quite often” (approximately 75% of the time). These appear in the first 

|l graph (Figure 1)*. The assignment of the 27 duties varies from a low of 3% of the teachar aides 

f| “taking notes at a staff meeting”, to 64% “providing clerical assistance including duplicating ma- 
ll terials”. The tasks assigned to a teacher aide appear to depend upon his educational background, 

and special abilities. i 

I I The eleven duties that 30% or more of the teacher aides reported were assigned to them 75% of the 

B time are ancillary to instruction with the exception of helping the individual child with his lessons. 

I ^ The aide’s effectiveness in the classroom is not fully expressed in the 27 duties listed in the graph. 

j| There are additional factors that do not lend themselves to a questionnaire or rating scale, but are 

f f better described by a teacher and a teacher aide. 

I : Teacher aide : 

I : ‘T discovered that having had my own family in public school gave me a little insight into 

I some of the needs of young children. At first I was inhibited, but soon learned that the 

i § young children needed an extra pat on the head, a little more encouragement than they re- 

p ; ceived at home, and someone to treat them like their other classmates. The pupils that were 

I doing well scholastically also needed attention. They would ask why I didn’t sit beside 

I them. I discovered that they soon learned to be a discipline problem to get my attention. I 

I gave most of my time to the poor achiever, but did not neglect others. I enjoyed my duties 

I and found them very rewarding”. 

k 

I Teacher: 

f' “Classroom procedures and routine are carried out more smoothly and in less time. I have 

I more time for lesson planning, and to give each child individual attention. Even though the 

teacher aide program has been in effect for a short time, I feel there have been noticeable 
; I results shown working with the slow learners, and in carrying out the school routine more 

smoothly. Correction of workbook pages by the aide and immediate correction of errors by 
^ the children have been helpful. There is time to give more attention to individuals.” 

In the second phase of the study, 2,139 teachers with experience working with teacher aides checked 
the 27 duties they would recommend for teacher aides. Figure 2 shows the percentage of teachers 
that would assign each duty 75% or more of the time it appears in the classroom schedule. These 
vary from a low of 5%, “teaching one or more classes”, to a high of 88%, “providing clerical assis- 
tance including duplicating materials”. The detailed results of this opinionnaire are shown in the 
appendix. 

There is a surprisingly close agreement between the duties recommended by experienced teachers | 

and those actually assigned to teacher aides. The ten duties most frequently assigned and the ten | 

most frequently recommended are of particular significance and are displayed in Figure 3. Eight 
i J of the ten duties most frequently recommended by teachers also appear in the top ten assignments 

■ ' of teacher aides. “Helping supervise bus loading” is recommended by 63% of the teachers. Sig- 
nificantly it is not one of the ten most frequently assigned duties. The aides reported that it is as- ; 

signed to them only 25% of the time. (Figure 1). “Making out lunch reports” is recommended by 
60% of the teachers, and assigned to 23% of the teacher aides. “Helping the individual child with ; 

his lessons” is assigned to 44% of the responding teacher aides; while not on the duties most fre- 
quently recommended, it is suggested by 45% of the teachers. “Correcting workbooks” is assigned 
! to 38% of the teacher aides, and is recommended by 49% of the teachers. i 

j *A11 graphs are on a percentage basis to facilitate comparison. • j 
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Figure / -DUTIES OF TEACHER AIDES 

Percentage of teacher aides performing the following duties routinely or quite often (75% or more of the 
time they appear in the classroom schedule) 
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Tng^mai&e?ials^^^^^ assistance including duplicat- 



Helping supervise the playground 

Assisting with housekeeping chores and bulletin 
board arrangements 



Helping with supervision of lunch period 

Helping the individual child with his lessons 

Filing and cataloging materials 

Collecting money — 



Checking objective tests under supervision of 
teacher ■ — — — 



Correcting vrarkbooks - — ■ . , 

Preparing visual materials for instruction as 
determined by the teacher _ 

Conducting small group drill 

Recording attendance 



Assisting the teacher with large group lessons 
and demonstrations 



Serving as library assistant ■ ■ - 

Reading and telling stories 

Maintaining cumulative record folders - 

Helping supervise bus loading 

Making out lunch reports 

Supervising the library — 



Operating audio-visual equipment 
Supervising study hall 



Helping with physical education classes 

Correcting certain English themes according to 
criteria estaBIIshw a oy teacher 



Teaching one or more classes 

Transporting sick or injured child home. 
Playing the piano for music class 
Taking notes at a staff meeting 
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Figtire 2— RECOMMENDED DUTIES OF TEACHER AIDES 

Percentage of teachers recommending the following duties routinely or quite often (75% or more of the 
time they appear in the classroom schedule) 



assistance including duplicat- 

Helping sinervise the playground 

Helping with supervision of lunch period ■■ ■■ 

Filing and cataloging materials 

Helping supervise bus loading ___________ 

Collecting money — 

Assisting with housekeeping chores and bulletin 
board arrangements ^ ■ 

Checkinj? objective tests under supervision of 
the teacher 

Making out lunch reports 

Preparing visual materials for instruction as 
determined by teacher — . . . 

Recording attendance 

Correcting workbooks 

Serving as library assistant -- , . 

Helping the individual child with his lessons 

Conducting small nroun drill — _ . ^ 

Operating audio-visual equipment 

Assisting the teacher with large group lessons 

and dpwnngtrat-fnng 

Supervising study hall 

Supervising the library - - - 

Maintaining cumulative record folders 

Reading and telling stories . 

Helping with physical education classes 

Playing the piano for music class 

Transporting sick or injured child home 

Correcting certain English themes according to 
the criteria established by teacher , 

Taking notes at a staff meeting 

Teaching one or more classes 
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Helping supet^idtB^ the playground* 



Helping with supervision of lunch period 
o Filing and cataloging materials 
, HUlplag supervise bus loading » 

Collecting money 



Assisting with housekeeping chores and 
^v’hUlletiti; 'behtd arrangements ■ . ' \ 



■iCheckihg, ph|ectlW 
supervision of the teacher 



^Making out lunch reports 



frepaftng visual materials for instruction 
^aS detertitlned by teacher ■ . 



, Ifelping the individual child with his lessons 
Correcting workbooks , , ' 
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F*gnfr >#--~EDUCATIONAL BACKGROUND OF TEA,CMER AIDES 
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The twelve duties in Figure 3 are of special significance as they are the principal duties either per- 
formed by teacher aides or recommended by teachers, arxd should be of special interest to those plan- 
ning pre- or in-service training programs. 

Figure 4 indicates the educational background of the aides. Only 5% have less than a high school 
diploma; 52% have graduated from secondary school; 29% have attended college, and 14% hold a 
degree. 

Of the school systems reporting, 78% are paying teacher aides less than substitute teachers; 10% 
the same as substitute teachers, and 7% more than substitute teachers. (See Figure 5). Salaries 
which employees receive usually reflect their educational background. 

Field testing revealed that teacher aides could be divided into three groups : 

1. Educational Materials Assistant — prepares materials for instruction, maintains bulletin board 
displays, operates audio-visual equipment. 

2. Clerical Worker — provides clerical assistance, duplicates materials, maintains student rec- 
ords, collects money and may perform some of the duties of an Educational Materials 
Assistant. 

3. Instructional Assistant — ^tutors the individual child, tells stories, teaches one or more classes, 
and performs some of the duties assigned a Clerical Worker or Educational Materials Assis- 
tant. 



The superintendent or employing officer of the school system was asked to check the requirements 
for employment under each of these headings. The results are indicated in the following table. 

It is obvious that educational requirements increase as we move from Educational Materials Assis- 
tant to Instructional Assistant. It is interesting to note that the educational requirements are lower 
than the average educational background of teacher aides serving in New England schools. “Parent 
of a school age child” is a minor requirement, but successful experience working with children is 
obviously an asset for a person seeking a position as a teacher aide. 



Teacher aides participating in the study were grouped by the grades in which they were working : 
elementary, 1399 or 81% ; secondary, 190 or 11% ; elementary and secondary, 135 or 8%. The teach- 
ers replying were grouped on the same basis: elementary, 1803 or 84%; secondary, 252 or 12%; 
elementary-secondary, 84 or 4%. 



The data received from those working at the elementary and secondary levels were analyzed and the 
results arranged in descending order of frequency. (Figures 7 and 8). Six of the ten duties most 
frequently performed in the elementary grades also appear in the corresponding list at the secon- 
dary level : providing clerical assistance including duplicating materials, assisting with housekeeping 
chores and bulletin board arrangements, helping with supervision of lunch periods, helping the indi- 
vidual child with his lessons, filing and cataloging materials, checking objective tests under super- 
vision of the teacher. 



Four appearing in the first ten of the elementary list and not in the secondary list are: helping 
supervise playground, collecting money, correcting workbooks, and conducting small group drill. Four 
appearing in the top ten duties at the secondary level but not in the elementary list are recording 
attendance, supervising study hall, maintaining cumulative record folders, and preparing visual ma- 
terials for instruction as determined by the teacher. 
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Figure 5— SALARIES TEACHER AIDES RECEIVE 




Figure 6— REQUIREMENTS FOR EMPLOYMENT REPORTED BY 230 SUPERINTENDENTS 

PERCENTAGE OF RESPONSES 



NO RESPONSE 










NO RESPONSE 










DOES NOT APPLY 










DOES NOT APPLY 










DESIRED 










DESIRED 










REQUIRED 










REQUIRED 










L Educational Materials Assistant 










Clerical skills 


44 


26 


10 


20 


Secondary school attendance 


40 


4 


33 


23 


Successful experience working with children 


13 


56 


17 


14 


Graduation from secondary school 


59 


7 


13 


20 


Parent of a school age child 


3 


19 


63 


15 


Post secondary school study 


9 


49 


21 


21 


Ability to assist with instruction 


3 


31 


53 


14 


A college degree 


1 


37 


40 


22 


Ability to teach one or more classes 


1 


11 


73 


14 


Clerical skills 


20 


47 


12 


20 


3. Instructional Assistant 










Successful experience working with children 


18 


47 


15 


20 


Secondary school attendance 


46 


3 


29 


00 


Parent of a school age child 


2 


20 


57 


21 


Graduation from secondary school 


63 


3 


15 


19 


Ability to assist with Instruction, 


7 


35 


37 


20 


Post secondary school study 


30 


38 


13 


19 


Ability to teach one or more classes 


2 


14 


62 


22 


A college degree 


7 


50 


24 


19 


2. Clerical Worker 










Clerical skills 


7 


30 


6 


58 


Secondary school attendance 


47 


7 


27 


20 


Succeuful experience working with'chlldren 


23 


47 


11 


18 


Graduation from secondary school 


68 


10 


10 


12 


Parent of a school age child 


0 


26 


53 


20 


Post secondary school study 


3 


63 


20 


14 


Ability to assist with Instruction 


31 


34 


16 


19 


A college degree 


0 


39 


46 


15 


Ability to teach one or more classes 


11 


32 


38 


19 
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Figure 7— DUTIES OF TEACHER AIDES - ELEMENTARY 

Percentage of teacher aides performing the following duties 

routinely or quite often (75% or more of the % iq 20 30 40 50 

time they appear in the classroom schedule) 



60 



70 



80 



90 100 



Providing clerical assistance including duplicat- 
ing materials _ . . 



Helping supervise playground 



Asslstinc with housekeeping chores and bulletin 
board arrangements 



Helping with supervision of lunch period 



Helping the individual child with his lessons 
Collecting money 



Filing and cataloging materials 
Correcting workbooks 



Chec,, — 
teacher 



ob.jective tests under supervision of 



Conducting small group drill 



Preparing visual materials for instruction as 
determined by teacher . 



Assisting the teacher with large group lessons 
and demonstrations 



Reading and telling stories . 
Serving as library assistant 
Recording attendance 



Helping supervise bus loading 
Making out lunch reports 
Supervising the library 



Maintaining cumulative record folders 
Operating audio-visual equipment 



Helping with physical education classes 
Supervising study hall 



Teaching one or more classes 



Correcting certain English themes according to 
criteria established by teacher i 



Transporting sick or in.iured child home 
Playing the piano for music class 
Taking notes at staff meeting 



Figure 8— DUTIES OF TEACHER AIDES 
Percentage of teacher aides performing the following duties 
routinely or quite often (75% or more of the 
time they appear in the classroom schedule) 



SECONDARY 



10 



20 



30 



Providing clerical assistance including duplicat- 
ing materials 



Filing and cataloging materials 
Recording attendance 



Supervising study hall 



Maintaining cumulative record folders 



^ccjclng objective tests under supervision of 



Helping the individual child with his lessons 

Assisting with housekeeping chores and bulletin 
board arifangements ■■ » 



Preparing visual materials for instruction as 
determined by teacher 



Helping with supervision of lunch period 

Serving as library assistant - — 

Collecting money 



Supervising the library 



Correcting certain English themes according to 
criteria established By teacher ■■ . ' ■ 



Asgl|tj^g^|he^jeacher with large group lessons 



Correcting workbooks 



Making out lunch reports 



Conducting small group drill 



Operating audio-visual equipment 
Teaching one or more classes — 
Taking notes at staff meeting ~- 
Helplng supervise bus loading — 
Helping supervise playground 



Transporting sick or injured child home 
Reading and tolling stories 



Playing the piano for music class 



Helping with physical education classes 
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Figure 9— RECOMMENDED DUTIES TEACHER AIDES - ELEMENTARY - SECONDARY 



Percentage of teachers recommending the following duties 75% or more of the time they appear in 
the classroom schedule. 





Elemen- 


Secon- 


Elemen- 


Secon- 


Duties 


tary 


dary 


Duties < 


tary 


dary 


Providing clerical assistance including 






Helping the individual child with his lessons 


49 


26 


duplicating materials 


77 


90 


Serving as library assistant 


47 


46 


Helping supervise the playground 


75 


53 


Conducting small group drill 


44 


20 


Helping with supervision of lunch period 


72 


61 


Operating audio-visual equipment 


39 


35 


Filing and cataloging materials 


68 


75 


Assisting the teacher with large group lessons 






Helping supervise bus loading 


65 


50 


and demonstrations 


38 


34 


Collecting money 


64 


57 


Supervising study hall 


36 


43 


Assisting with housekeeping chores and 






Supervising the library 


34 


28 


bulletin board arrangements 


62 


55 


Reading and telling stories 


33 


15 


Making out lunch reports 


60 


55 


Maintaining cumulative record folders 


31 


44 


Checking objective tests under supervision 




r\ 


Helping with physical education classes 


26 


18 


of the teacher 


59 


68 


Playing the piano for music class 


24 


24 


Preparing visual materials for instruction 
as determined by the teacher 


57 


54 


Transporting sick or injured child home 


14 


22 


Recording attendance 


50 


58 


Correcting certain English themes according 
to the criteria established by the teacher 


12 


19 


Correcting workbooks 


50 


41 


Taking notes at a staff meeting 


5 


14 








Teaching one or more classes 


5 


5 



Duties recommended by teachers who have worked with teacher aides are listed in Figure 9 in des- 
cending order of frequency at the elementary level, with corresponding percentages at the secondary 
level in the right hand column. There is more consistency in teacher-rating than in the actual duties 
assigned, as nine duties in the first ten recommended by the elementary teachers are also recom- 
mended by secondary teachers. Helping supervise the playground is of special interest to elementary 
teachers, but a minor consideration in secondary schools. Recording attendance, however, is a duty 
frequently recommended for teacher aides working at the secondary level. 

The educational background of teacher aides, elementary and secondary, is recorded in Figure 10. 
Teacher aides employed at the secondary level have more advanced training than those working in 
the elementary schools. Sixty-one percent have attended college for one or more years, and twenty- 
eight percent hold a degree. At the elementary level, thirty-one percent have attended college one 
or more years and ten percent have a degree. 

Teacher aides at both the elementary and the secondary level have general educational background 
for the duties assigned. It appears that specialized training in business education, preparation of 
educational materials, human growth and development and other special training is an advantage. 



Figure /O— EDUCATIONAL BACKGROUND TEACHER AIDES 



Highest grade completed 


Percent 
Employed in 
Elementary School 


Percent 
Employed in 
Secondary School 


Attended secondary school 


5 


1 


Graduated from secondary scheol 


48 


84 


Completed one year of college 


11 


14 


Completed two years of college 


11 


16 


Completed three years of college 


4 


3 


Graduated from college 


10 


28 


No response 


11 


4 



THE TEACHER AIDE AND PROFESSIONAL ORGANIZATIONS 



The professional organizations in New England affiliated with the ^ 

ha. e always been active in their support of good education, and in recent years J, 

their members to take part in formulation of school policy at the local level. A f ^ 

would not be complete without including the reaction of these organizations and the opinions of their 

leaders. 

The executive secretaries of the six New England professional organizations 

questionnaire; Part One reported any official action taken by state ® 

ing to teacher aides; Part Two asked for the opinion of the executive secretary on questions relating 

to teacher aides. (See questionnaire in Appendix). 



The questions and replies to Part One were as follows : 

1. What formal action has the association or any of its committees taken relative to teacher 

RldGS? . • • 

Three of the associations have taken no formal action. The Tl^S conimission in 

one state has given some consideration to certification status. One state has pro- 
vided a workshop for teacher aides as part of its state convention, passed a reso- 
lution favoring teacher aides, and asked the TEPS commission to work on the 
professional nature of teaching. One association in a published statement of con- 
tinuing responsibilities includes this item : “Seek to assure that all activities for 
pupils in the public schools which involve teaching functions shall be carried out 

only by certified professional persons; non-professional personnel shall be em- 
ployed in local school systems only for work which involves no teaching respon- 
sibilities.” * 

2. Are teacher aides admitted to membership in the association? 

Three states replied “yes” ; one, “yes if certified”. Two replied no . 

3. If the answer to Question 2 is yes, are they admitted to regular membership or a special 
cld«ssificd«t)ioii ? 

Two states replied “regular membership”; one, “special classification . 

4. Does the association plan to hold one or inore conferences for teacher aides in 1966-67? 

Five states replied “no”; and one “possibly”. 

6. Does the association plan to conduct one or more workshops for teacher aides in 1966-67? 
Five states answered “no”, and one “yes”. One state said the association would 
encourage local associations to conduct workshops. 



6. Does the association plan to issue bulletins to teacher aides? , 

Five responded “no” ; one uncertain. One state which admits teacher aides to 
membership said that they would receive all published bulletins, but no special 
publication for teacher aides was planned. 

Part Two of the questionnaire referred to the opinion or judgment of the executive secretary, 
questions and responses were as follows; 



1 . 



2 . 



lould the employment of teacher aides be encouraged? , .li • i 

Aill six executive secretaries replied “yes”. One added; ‘Only 

lave been cleady defined. All teacher aides should be certified. They should not 

2 ngage in any instructional activities”. 



What should be the minimum educational requirements for teacher aides? 

One secretary did not reply to the question. One checked secondary school atten- 
dance. One stated secondary school attendance for some and two years of post 
secondary for others, depending upon their duties. Two checked graduation from 
secondary school, and one commented; “It depends on the definition of their duties 
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and other factors, personal and professional. Graduation from secondary school 
might serve as a bare minimum with as much additional preparation as possible”. 

One would require two or more years of college training. 

3. What salary should a teacher aide receive? Less than a substitute teacher? The same as a 
substitute teacher? Greater than a substitute teacher? 

Two secretaries did not reply to the question. One checked “Less than a substitute 
teacher”. One said “Less than substitute teacher” but added the following com- 
ment : “Off hand I would not think a teacher aide should be paid more than one- 
third to one-half of the salary of the substitute teacher. I would suggest an in- 
vestigation of the relationship of the salaries of practical nurses to R.N.’s, or of 
medical technicians to M.D.’s”. One did not reply, but made a note “No opinion 
— market must determine”. One checked all three and added the note: “Depen- 
dent upon educational training and job”. 

4. Which of the following in-service training activities do you recommend for teacher aides? 
Conference by state department of education. Workshop by state department of education. 
Conference by professional organization. Workshop by professional organization. Summer 
session by state university or state college. 

Two checked “conference by state department of education”. Four checked “work- 
shop by state department of education”, one, “conference by professional organi- 
zation”, two, “workshop by professional organization”, three, “summer session by 
state university or state college”. One added : “All of these might have a place, 
but a program of orientation and in-service training might better be one devised 
by joint consultation with representatives of all these and other agencies in the 
field of teacher preparation”. 

5. Who should provide the pre-service training for teacher aides? State college. State Univer- 
sity. Junior college. Manpower Development and Training Program. Other. 

Two secretaries checked state college ; two, state university; two, junior college; 
two. Manpower Development and Training Program; one under “Other” listed the 
state department of education; another, local school system; and a third, high 
school. 

6. Check the duties you feel could be satisfactorily performed by a teacher aide with two years 
of post secondary training. Maintaining records. Completing reports. Assisting with in- 
struction. Teaching one or more classes. Other. 

Six secretaries checked maintaining records and completing reports ; four checked 
assisting with instruction ; one checked teaching one or more classes, and added a 
note: “Depending on individual’s talent”. Under “Other”, there were several sug- 
gestions — classroom maintenance, bulletin board displays, assistance on field trips, 
assistance in class organization and management, assistance in pupil supervision 
in study halls and on playground and corridors ; assistance with audio-visual work. 

One added this comment : “Any professional tasks to be performed by a certified 
teacher; others done by a sub-professional”. 

The results of the questionnaire indicate a variety of opinions. However, there was unanimous a^ee- 
ment that the employment of teacher aides should be encouraged and that one of the responsibilities 
assigned to them should be maintaining records and completing reports. Associations at this time 
are planning neither pre-service nor in-service training of teacher aides. 

The executive secretaries in their interviews with the director of the study indicated a sincere inter- 
est in encouraging employment of teacher aides. In-service training and pre-service training for 
these employees were also stressed. The secretaries are concerned that the duties assigned to teacher 
aides are in keeping with their training and ability, and that certain duties be retained by certified 
teachers. One secretary reflected the thinking of the others when he said that a certified teacher 
should diagnose and prescribe ; a teacher aide should assist in implementing the prescription. 
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THE TEACHER AIDE AND CERTIFICATION 
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The state Departments of Education in New England have not licensed or certified teacher aides. 
Statements have been issued by each of the Departments. 



CONNECTICUT 

“The use of non-professional personnel in the schools raises no problems unless the duties performed 
by such persons infringe on the work usually assigned to a person professionally trained and certified 
as one qualified to hold the position and capable by training and special preparation to perform the 
functions of the assignment. 

“There are situations, in the secondary schools especially, where the function may be interpreted as 
instructional or non-instructional, depending on the duties prescribed, methods^ of conducting the 
work involved, direct contact with the children, and the nature of the communication between worker 
and learner. The study hall may be organized as a learning situation just as the reading or study 
room in a library, or it may be policed as a detention room where otherwise unassigned students 
may spend time under adult supervision between instructional appointments. The school library 
may have many instructional functions to be performed by properly trained librarian-teachers, but 
it also has custodial responsibilities and clerical duties which may be done by those of limited train- 
ing unassociated with the education of children. 

“Of considerable significance is the category of teacher aides who read and judge compositions, even 
noting educational progress, criticize reports of research checking for accuracy and method, library 
assistants who cannot avoid recommending desirable reading and available reference, members of 
instructional teams doing some personal counseling, disciplining, directing of study,^ and laboratory 
assistants who may be called upon to set up experiments, dictate on magnetic tape in language lab- 
oratories, check records of animal feeding, formulate, weighing, and general care of experimental 
materials and procedures. In most cases these people are relieving the certified teacher of time- 
consuming chores and necessary checking or lesson preparation in order that the teacher may plan, 
prepare, tutor, instruct and attend to other decidedly professional duties. 

“Under the statutes, pupils in the public schools will be taught by legally qualified teachers ; and the 
determination of such qualification and the legal licensing have been systematized in the certifica- 
tion procedures of the State Board of Education. The responsibility for the legal conduct of the 
educational system of the town has been delegated to the town board of education which is required 
to employ a superintendent of schools as its agent. The qualifications of such superintendent make 
him the responsible legal and professional leader who must decide, and advise the employing board 
of education, on the assignments of personnel; he must know the legal status of the work and the 
persons so assigned, and the limitations which must be imposed because of any lack in qualifications. 

“During the past four years the Certification Advisory Committee has received suggestions and con- 
ducted studies in an attempt to compose a policy which the State Board of Education could use as a 
guide for determining the legality of certain practices and experimental programs in the state. The 
version of the proposed statement which has been most acceptable to those who have pursued the 
study contains the following provisions : 

1. Non-instructional duties may be performed by non-professional personnel. 

2. There must be a deal definition of duties to be performed by such teacher aides, understood 
by all persons involved. 

3. Determination of non-professional duties is made by the superintendent, but assignments 
clearly professional may not be delegated to a non-professional person. 

a. Classrooms, study halls and libraries are instructional situations, and are necessarily 
under the supervision of certified teachers ; 

b. Cafeterias and playgrounds may not be instructional situations, depending on program 
organization, the decision to be made by the superintendent. 

4. No certificate will be required for the teacher aide whose duties are non-professional in na- 
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ture or are carried out under the supervision of the teacher; if however, the aide works inde- 
pendently of the teacher and directly with students, an appropriate certificate is required. 

5 . The responsibility of the superintendent in the legal assignment of duties is subject to review 
by the State Department of Education, and aides performing professional duties as shown by 
collected evidence will require certification.” 

MAINE 

“Definition: A teacher aide is a noncertificated person employed by a school district whose assign- 
ment consists of and is limited to assisting a certificated teacher. 

“Purpose for Employment of Teacher Aides . . « i. 4.1, +v,o 

The basic criterion for judging the worth of any school practice is its effect upon the welfare of the 
children involved. The contribution of the teacher aide is to free the teacher from routine and non- 
professional activities that there may be opportunity to provide better 
ing situations for the children in the class. Disproportionate increases in class size when 
aides are used will nullify the justifiable bases for their employment. 

“Types of Responsibilities Which Aides May Assume 

The teacher’s task generally relates to the total school experience of the child. It is therefore diffi- 
cult, if not impossible, to draw a clear line between teaching and non-teaching functions. 

“The work which aides perform shall be as nearly as possible non-instructional in nature as the 
following: 

Record grades 
Transcribe records 

Correct tests and written work which does not require subjective evaluation or where, under 
direction of the teacher, attention is given to correction of technical errors only. 

Duplicate or mimeograph materials, set up demonstrations, prepare audio-visual equipment 
for use, write on the board, prepare bulletin boards. 

Collect money such as for drives, milk, lunch, et cetera. 

Take the roll. 

Take attendance and supervise secondary school study halls that are set up for independent 
study. This does not apply to study halls used for supervised study. 

Assist in supervision on the playground, in the lunchroom, and at intermissions where a cer- 
tificated teacher is present. 

Do room housekeeping. 

Play the piano for physical education, music, and rhythms. 

“Limitations on the Use of Teacher Aides . , 1 

Aides shall not be used as substitute teachers, to relieve teacher overload, or to replace teachers on 

leave. 

“Qualifications of Teacher Aides . , . 1.4. 4,* 

Persons to be employed as teacher aides shall meet the following minimum qualifications. 

Be at least 17 years of age. 

Be a secondary school graduate. 

Have an acceptable tuberculin test. 

Have moral character equal to that required of teachers. 

“School boards are urged to set standards higher than the minimum and to observe personality and 
appearance, interest in children, and interest in school problems before employing persons as aid s. 
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“Persons to be employed as ‘lay readers’ or ‘readers’ to assist secondary school English teachers shall 
meet the following minimum qualifications ; 

Graduation from an approved or accredited college. 

Completion of at least 6 semester credit hours in English composition and 12 semester credit 
hours in literature. 

“School District’s Responsibility to the Aide 

If aides are to render real service to a school district, it is necessary that they be prepared for the 
responsibilities they are to assume. This preparation should take place both before and after employ- 
ment and should include orientation, acquaintance with the operation of the school, understanding of 
responsibilities to children, and knowledge of ethical responsibilities in relationship to teachers, the 
school, and the community. 

“Legal Responsibilities of Aides 

As school employees, teacher aides shall conform to Maine laws applicable to other school employees. 
This shall include registration of a health certificate with the school superintendent. 

“Approval of Plans for Use of Teacher Aides 

1. School districts employing teacher aides or ‘readers’ for the school year shall present their 
plans for employment and use of such aides for approval to the State Department of Educa- 
tion. The plans should be directed to Executive Director, Division of Professional Services. 

2. The plans shall include the following information : 

Purpose for which the aides are being employed. 

Number of aides being employed and the grades to which they are being assigned. 

Tasks which the aides are expected to perform. 

Standards used by the district in selection of aides other than those specifically required by 
the State Board of Education. 

Age, preparation, experience, and other qualifications of each aide employed. 

Procedure to be used in orienting the aide to the school and the special assignment. 

3. During the first year of operation of a program the Department shall have the authority to 
approve on a trial basis other plans for use of teacher aides than those presented herein. 

4. It will not be necessary for school districts to present new plans for employment of teacher 
aides each school year. A plan once approved will stand until the district receives notice to 
the contrary from the State Department of Education or until the State Board of Education 
makes some regulation with which the approved plan does not comply. Any major changes 
in the original approved plan shall be sent to the Department for approval prior to their 
incorporation in the district’s educational program.” 

MASSACHUSETTS 

“Massachusetts through Chapter 164 of the Acts 1965 makes provision for school committees to ap- 
point instructional and administrative aides with the intent that such aides not be given instructional 
responsibilities”. 
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NEW HAMPSHIRE 

“Teacher’s aide — One who assists one or more teachers with routine duties other than instruction. 
This person is usually not a certifiable teacher”. 

RHODE ISLAND 

“The State Board of Education has not issued an official statement of policy regarding the use of 
Teacher-Aides in Rhode Island schools. Studies of the use of auxiliary personnel are in progress, 
however, and a report is forthcoming.” 
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VERMONT 

“The distinguishing mark of a teacher, for certification purposes, is employment with some respon- 
sibility for instruction or assisting pupils with their school work. Such an assignment, or the perfor- 
mance of such a function, marks the difference between a teacher and teacher aide or other employee. 

“A teacher aide is a non-certified person employed by a school district whose assignment consists of, 
and is limited to, assisting one or more certified teachers. Duties may include such activities as cor- 
recting papers, passing out material, putting material on the blackboard or bulletin boards, operating 
audio-visual equipment, supervising lunch rooms, playgrounds, study halls, bus loading, helping 
children with their wraps, and performing other tasks of a similar nature”. 

The New England state departments of education recognize the position of teacher aide, but have 
not developed requirements for certification. Their regulations are designed to delineate the duties 
appropriately assigned to teacher aides. 



SUMMARY OF FINDINGS AND CONCLUSIONS 

Teacher Aides in the Classroom is primarily a status study of teacher aides in New England. The 
study provides answers to the following questions : Are teacher aides employed in sufficient numbers 
to be a significant factor in education? What is the attitude of educational associations toward 
teacher aides and their work? What duties should be assigned to teacher aides in the opinion of 
teachers who have had experience working with them? What is the educational background of 
teacher aides? What is the certification status of teacher aides? What salaries do teacher aides 
receive? 

The answers to these questions as indicated in the study are that teacher aides have increased in 
New England from twelve school systems employing them in 1960 (reported in the Norwalk study) 
to 230 in 1967 (reported in the present study) . One thousand seven hundred twenty-four teacher 
aides participated in this survey. They are a significant factor in education in New England and 
their number will increase as educational associations are encouraging their employment, and the 
federal government is providing funds for payment of their salaries through many of its programs. 
The aides are performing tasks that are ancillary to instruction, thus providing the teacher with 
more time for planning and conducting the instructional activities of the classroom. Teacher aides 
have an adequate general education for the tasks they are performing, 95% having graduated from 
high school. Of this number, 14% hold a degree and 29% have attended college one or more years. 
Teacher aides are not certified, but are employed under state regulations that describe in general 
terms what duties may be assigned to them. Seventy-eight percent of the teacher aides are paid 
less than a substitute teacher. 

What are the implications of these findings for persons in leadership positions in education at the 
state and local level? 

Teacher aides have an adequate general educational background for their task. They appear to 
need training in business education, preparation of educational materials, the operation of audio- 
visual equipment, an understanding of child growth and development, and a knowledge of the policies 
and regulations pertaining to school lunch service, playground supervision, and other activities if 
they are to perform the duties recommended by teachers who have worked with them. The services 
of teacher aides now employed could be strengthened through in-service training programs which 
could be planned by state department of education personnel working with local school systems. 

The growing numbers and educational background indicate the need for pre-service training which 
could be developed through the cooperation of the state department of education and the teacher 
preparation institutions. 

Teachers who are to work with teacher aides for the first time need direction in organizing the work 
of the classroom to utilize efficiently the time of both the teacher and the teacher aide. 
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Policy statements of state educational agencies vary from a definition of teacher aides to a lengthy 
statement of possible assignment of duties. It is suggested that the certification officers of the New 
England states could develop a common statement of policy on the appropriate functions of teacher 
aides. Such a statement should delineate carefully the broad responsibilities of the classroom teacher 
and the teacher aide leaving the specific assignment of duties to the local authorities. Some thought 
should be given to the title “Teacher Aide”, as this implies teacher assistant. What is needed is a 
title that implies classroom assistant or a person conducting ancillary activities in the classroom. 

Three further studies are suggested. One — an analysis of the activities in the classroom to deter- 
mine which are specifically instructional and which are ancillary to instruction. Two — a study of 
the effect of teacher aides on pupils, related to such factors as attendance, academic achievement, 
and classroom behavior. Three — a comparative study of salaries paid to teacher aides, practical 
nurses, clerical assistants, draftsmen, and others with comparable post secondary school training. 

Teacher aides constitute a rapidly growing segment of the educational family. Both teachers and 
aides need guidance and assistance from professional leaders at the state and local levels. 
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APPENDIX 

POSTAL CARD SURVEY 

To : Superintendents and 

Private School Principals (Date) 

From: Director 

Subject : Assessment of Teacher Aides 

The New England Educational Assessment Project plans to make an assessment of teacher aides 
during the summer of 1966 and the school year 1966-67. 

The purpose of the assessment is to secure sufficient information to indicate to state departments 
of education and local educational agencies desirable qualifications and duties of teacher aides and 
the in-service training needed to strengthen their contribution to education. 

Please help the planning committee determine the extent of the project by completing the at- 
tached card. 

School District Name 
Address 

1. Does District employ or plan to employ teacher aides? YES □ NO □ If YES, please answer below. 

2. Number of teacher aides employed or to be employed. School yr. 1965-66 .... Summer 1966 .... 
School yr. 1966-67 .... 

3. Number of teacher aides with source of salaries 

Federal State/Local 

School yr. 1965-66 

Summer 1966 

School yr. 1966-67 



STATE TEACHERS ASSOCIATION 
QUESTIONNAIRE 

Date 

Name of the Association 

State Membership of the Association 

Name of the Executive Secretary , 

1. What formal action has the Association or any of its committees taken relative to teacher aides? 

2. Are teacher aides admitted to membership in the Association? Yes. ... No. . . . 

3. If the answer to question 2 is yes, are they admitted to regular membership or in a special classifi- 
cation? Regular membership. . . . Special classification. . . . 

4. Does the Association plan to hold one or more conferences for teacher aides in the 1966-67 school 

year? Yes No. . . . 

5. Does the Association plan to conduct one or more workshops for teacher aides in the school year 
1966-67? Yes. . . . No. . . . 

a. What will be the minimum and the maximum length of these workshops? 

Minimum Maximum 

6. Does the Association plan to issue bulletins to teacher aides? Yes. ... No. . . . 

The following questions are asked to obtain the opinion of the Executive Secretary, a key person in 
professional organizations. It is understood that the answers represent his thinking and not neces- 
sarily that of other officials of the Association. 

1. Should the employment of teacher aides be encouraged? Yes. ... No. . . . 

2. What should be the minimum educational requirements for teacher aides? Secondary school atten- 
dance. . . . Graduation from secondary school. . . . Two or more years of post-secondary school 
study .... A college degree .... 
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3. What salary should a teacher aide receive? Less than a substitute teacher. . . . The same as a sub- 
stitute teacher .... Greater than a substitute teacher .... 

4. Which of the following in-service training activities do you recommend for teacher aides? Con- 

ference by state department of education .... Workshop by state department of education .... 
Conference by professional organization. . . . Workshop by professional organization. . .*. Summer 
session by state university or state college .... Other 

5. Who should provide the pre-service training for teacher aides? State College. . . . State Univer- 
sity. . . . Junior College. . . . Manpower Development and Training Program. . . . Other 

6. Check the following duties you feel could be satisfactorily performed by a teacher aide with two 

years of post-secondary training. Maintaining records and completing reports (attendance rec- 
ords, lunch reports, etc.) .... Assisting with instruction (reading and telling stories, conducting 
small group drill) .... Teaching one or more classes. . . . Other 



NEW ENGLAND EDUCATIONAL ASSESSMENT PROJECT - SURVEY OF TEACHER AIDES 

To be completed by the TEACHER AIDE 
(for field testing only) 



Note: The New England Educational Assessment 
Project is conducting a study of teacher aides to 
assist the state departments of education and local 
education agencies in planning. Please complete 
this form by placing a checkmark after each of the 
next 23 items in the square best describing your 
activities. If you have duties not included in this 
list, please add them under “other duties”. 



1. ProvidinK clerical assistance including duplicatinia; materials 



3. 



Maintaining cumulative record folders 
Filing and cataloging materials 



4. Taking notes at a staff meeting 



5. Making out lunch reports 



6. Assisting with housekeeping chores and bulletin board arrangements 



7. Operating audio-visual equipment 



8. Preparing visual materials for instruction as determined by the teacher 



9. Collecting money 



10. Helping with supervision of lunch period 



11. Helping supervise bus loading 



12. Helping supervise the playground 



13. Helping with physical education classes 



14. Transporting sick or injured child home 



15. Correcting objective tests under the supervision of the teacher 



16. Correcting certain English themes according to the criteria established by the teacher 



17. Helping the individual child with his lessons 



18. Serving as library assistant 



19. Reading and telling stories 



20, Conducting small group drill 



21. Playing the piano for music class 



22. Assisting the teacher with large group lessons and demonstrations 



23. Teaching one or more classes 



24. Other duties 



ROUTINE 



QUITE OFTEN 



OCCASIONALLY 



SELDOM 



NEVER 



Signed 

Highest grade you have completed ; 



Grades in which you are working : 



City or Town 

High school 9 . . . . 10 ... . 11 ... . 12 ... . 
College 13 ... . 14 ... . 15 ... . 16 ... . 
Elementary (K-6) .... Jr. High School (7-9) .... 
Senior High School (10-12) .... 
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NEW ENGLAND EDUCATIONAL ASSESSMENT PROJECT - SURVEY OF TEACHER AIDES 

To be completed by SUPERINTENDENT OF SCHOOLS or 
ASSISTANT SUPERINTENDENT responsible for instruction. 

(FOR FIELD TESTING ONLY) 

Note: The New England Educational Assessment Project is conducting a study of teacher aides to 
assist the state departments of education and local educational agencies in planning. For the pur- 
pose of this study a teacher aide is considered to be a person who performs certain tasks hitherto 
considered to be part of a job of a certified teacher. The following questions are asked to obtain the 
opinion of a person who has had experience in employing teacher aides for the instructional program. 

WHICH OF THE FOLLOWING BEST DESCRIBES THE DUTIES OF TEACHER AIDES YOU 
HAVE EMPLOYED 

1. Educational Materials Assistant: Prepares materials for instruction, maintains bulletin board dis- 
plays, operates audio-visual equipment 

2. Clerical Worker: Provides clerical assistance, duplicates materials, maintains cumulative record 
folders, collects money. (Duties may include some of those of Educational Materials Assistant) 



3. Instructional Assistant: Tutors the individual child, tells stories, teaches one or more classes 
(Duties may include some of those of Clerical Worker or Educational Materials Assistant) 

PLEASE CHECK EACH OF THE FOLLOWING ITEMS AS REQUIRED OF TEACHER AIDES 
EMPLOYED IN YOUR SCHOOL SYSTEM, NOT REQUIRED BUT DESIRABLE, OR UN- 
NECESSARY. 





REQUIRED 




DESIRED 




UNNECESSARY 






1. Secondary school attendance 








2. Graduation from secondary school 








3, Post secondary school study 








4. A college degree 








5, Clerical skills 








6. Successful experience working with children 








7. Parent of school age child 








8. Ability to assist with instruction 








9. Ability to teach one or more classes 









WHAT SALARY DOES A TEACHER AIDE RECEIVE? Less than a substitute teacher. ... The 
.same as a substitute teacher .... Greater than a substitute teacher .... 

WHO SHOULD PROVIDE PRE-SERVICE TRAINING FOR TEACHER AIDES? State Univer- 
sity State College. . . . Junior College Manpower Development and Training Program 

Local Educational Agency .... 

WHO SHOULD PROVIDE IN-SERVICE TRAINING OF TEACHER AIDES? State Department 
of Education. . . . State University. . . . Professional Organization. . . . Local Educational Agency. . . 

SHOULD THE STATE DEPARTMENT OF EDUCATION ENCOURAGE THE EMPLOYMENT 
OF TEACHER AIDES? Yes. . . . No. . . . 



City or Town 



I 

i 

I 

1 

I 

I 



i 



i 

i 




Signed 
Title . 
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NEW ENGLAND EDUCATIONAL ASSESSMENT PROJECT - SURVEY OF TEACHER AIDES 
To be completed by TEACHERS WHO HAVE WORKED WITH TEACHER AIDES 

(FOR FIELD TESTING ONLY) 
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Note: The New England Educational Assessment 
Project is conducting a study of teacher aides to 
assist the state departments of education and local 
education agencies in planning. Because you have 
had experience working with teacher aides you are 



asked to give your opinion as to which duties 
should be assigned to teacher aides. Please check 
the square after each item that best describes your 



opinion of the assignment of a duty to a teacher 
aide. THIS DOES NOT REFER TO DUTIES 
CURRENTLY ASSIGNED TEACHER AIDES, 
BUT TO YOUR JUDGMENT AS TO THE AP- 
PROPRIATE ASSIGNMENT OF THESE DU- 
TIES. 


ROUTINE 




QUITE OFTEN 




OCCASIONALLY 




SELDOM 




NE 


VErt 


1. Providing clerical assistance including duplicating materials 












2. Maintaining cumulative record folders 












3. Filing and cataloging materials 












4. Taking notes at a staff meeting 












5. Making out lunch reports 












6. Assisting with housekeeping chores and bulletin board arrangements 












7. Operating audio-visual equipment 












8. Preparing visual materials for instruction as determined by the teacher 












9. Collecting money 












10. Helping with supervision of lunch period 












11. Helping supervise bus loading 












12. Helping supervise the playground 












1 3. Helping with physical education classes 












14. Transporting sick or injured child homo 












15. Correcting objective tests under the supervision of the teacher 












16. Correcting certain English themes according to the criteria established by the teacher 












1 7. Helpinf? the individual child with his lessons 












18. Serving as library assistant 












19. Reading and telling stories 












20. Conducting small group drill 












21. Playing the piano for music class 












22. Assisting the teacher with large group lessons and demonstrations 












23. Teaching one or more classes 












24. Other 













Signed City or Town 

Grade in which you are teaching: Elementary (K-6) .... Jr. High School (7-9) . . . . 

Senior High School (10-12) .... 






I \ 

: s: 



NEW ENGLAND EDUCATIONAL ASSESSMENT PROJECT - SURVEY OF TEACHER AIDES 
To bt eonipitttd by <ht Ttoehor Aldt 




PRIklT VAUH in THC »OKKS>nOvioK». THKN i>4ACKKN~ 
THK LKTTKft »OX BCLOn ItHiCH MATCHES EACH UETTCM OF 

"VOUR FIRST name" 



VOUA NAME _ 



'VOOft USTNATgr 



«m: 

Cl: 

CJfCJicJ 

:n: cn 



N^N 

0 



:v :v 
iw -mJ^w 

.%■' 

:v. vf V 
?i I 



I 

CiJcJ 



T 



A- C. 

Cl: Cl 



0 

P 

Q 

NirS 
S 
T 
U 
V 

Wf W 
* 



'OfO 

:S 



cA: ca: 
cl: Cl: 
cc: cc; 
Co' Q 
Hi 
tr cr: 
cG: CG 
cH. :h 
£»: Cl 

K 

ci:l:i; 
M^cM. cm; rj4: 

CN CN 

C^O. ;o4cO: 

P f.P: iP: 



CO; :o 
rs; ' 



;Sf tfS 
T 



Mf W.f FI 

< 



CA: :a: 
cl: :i: 

CC2 cC 

lO; :o, 

ct- 

cr. 

fG: 

h4:H 

(i:i 

tJT 

ck:(k 

Cl 



(P) :P 
CQj 



i' c»5 S 



ca: ca: ca:(c< 
cl: cO: cl, 
cC: cc 



cO: cO: cO: 
: :C: cc 
cr: cf: cf; 
CG; :C: cC 



CJ: CJ^CJ 
K: :K 



I 

iJm 

J LN 
0- I 



0 ; 



j rv 



ccx 



cm; r. 

Cl: t 



CK: n 



ri: m. Cl: ;i 
: IM; 7A‘ 043 ■' 
:m3 cm cm: :n 
0 , to: tOi . 

. tP. :P: cl*' 

0: to. kO: : 

A: Mr :i ; : 

:93 i 
Tj :t*t 
:u: ru^u 
rv 



C: :C: 
: :0: cO; 



3 tC; tt; 

: :P: cf 
; :G: :G 
M. tH:ki 






fv; 

W^F. 
*J 

v; 
r*t 



:a;|ca: 

,0; 



k4:K 

I 



s . 

' T 

J .U 



rn JcKtfcA 

i ri 1 rl: cli 



O' 

tlAi 

Q: o; 



: 0 ; 

1*1 



!■ 



F; ; 

•< 



cO; cO: 

cjcc 

cr: 

G^CicG 

MJ CH 

l: ?i 

cj; CJ 



i; M: rM' 

; tM: tM; 



gf:o: :o: :o. 
p: rij fi' 



ro 
:P 4t«; 

i; is ; 'i 



It: cl 

111 tu 



r«!i ' A 

VS Y, : 



ri. 

ru4^i 

; >v; 

; [ft: ' 



v: V 

■«’■>' t*; 



i; lX, 



CA3 

coa 

CC3 

cos 

CC3 

era 

CG3 
CM. CM3 
ct; cm 



Cl: cia 
CM: IMS 
cm: CM 3 
CO: :oa 
iP: iPi 
o; coa 
»: cia 
:tf: C$3 



T.1 13 
,u; U3 
+v; tvl 
w; CF3 





SCHOOL NAfiSE 


SCHOOL NMMBER 


SYSTEM NAME 


SYSTEM NUMBER 



Qtidi in 

y'S'^'o 



Ini 



wtt 



K(nd|. 

•1 7 

2 • 
I I 

4 to 

5 H 

• it 



Hilhflit 
Qiidi 
You Hivo 
Complited 


0 


m 


10 


iki 


Ui 






IS 

%IZ 



OFFICE USE ONLY 









0 0 0 0 0 0 

111111 
2 2 2 2 2 2 

J 3 3 J J S 



7 7 7 7 7 7 



• f f « f f 



0 0 0 0 0 0 

1 1 1 I t 1 

2 2 2 2 2 2 

3 3 3 3 3 3 



7 7 7 7. 7 7 



f f f • t .31 







SCHOOL NAME 


SCHOOL NUMBER 


SYSTEM NAME 


SYSTEM NUMBER 



Oridii 


Minimum 


in which 


iducflUon 


you in 


iiquinmont 


(eichlng! 


foi 0 

tiachfti lida: 








Kindf. 


3 




•1 7 

2 1 


Vt ,10 


/LI 


3 3 


^ U 


.5^ 


4 to 


X 7 


ao 


f 11 

■ !»J 


,ia^ 


10 

13^ 



x*u>ftM^v*ut 8(>!; 



OFFICE USE ONLY 



i.YH<m;iiiMtiiia tuiMiifliiiiiiiiijiiii 



0 0 0 0 0 0 

111111 
2 2 2 2 2 2 

3 3 3 3 3 3 

4 4 4 4 4 4 

f f 1 f 1 1 

• ••Oil 

7 7 7 7 7 7 

0 0 I I I I 

• 3 I I I • 



0 0 0 0 0 0 

1 1 1 1 1 1 

2 2 3 2 3 2 

3 3 3 3 3 3 

4 4 4 4 4 4 

1 f f f i i 

• •§••• 

7 7 7 7 7 7 

I I I I I I 

3 3 3 3 3 3 




s 



I 



i 



i 









FORM #37592 — 

HEW ENGLAND EDUCATIONAL ASSESSMENT PROJECT > SURVEY OF TEACHER AIDES 
^To bt etmpUud by SUPERINTENDENT OF SCHOOLS OR ASSISTANT SUPERINTENDENT 

II ® * I I I * I 5 I 



VOUH MAMK 


YOUR LAST NAMK 


YOUR FIRST NAME 


Ml 












































A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


C 


c 


e 


C 


C 


C 


C 


C 


C 


C 


C 


C 


C 


C 


C 


e 


e 


e 


C 


C 


e 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


t 


c 


t 


c 


t 


c 


t 


t 


c 


c 


c 


t 


c 


c 


e 


c 


c 


c 


c 


c 


c 


r 


f 


r 


f 


f 


f 


f 


f 


t 


f 


f 


r 


r 


: r 


r 


r 


f 


f 


f 


f 


f 












































H 


H 


H 


N 


H 


H 


H 


M 


M 


H 

1 


H 


n 


H 


H 


M 


M 


H 


N 


N 


N 


N 

1 


J 


J 


1 

J 


i 


i 


i 


1 

J 


i 


i 


I 

i 


i 


J 


i 


i 


i 


i 


i 


i 


J 


i 


i 


K 


H 


A 


n 


X 


X 


H 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


L 


L 


i. 


k 


1 


k 


k 


k 


k 


k 


k 


k 


k 


L 


k 


k 


k 


k 


k 


k 


k 


M 


M 


M 


M 


M 


M 


M 


M 


M 


M 


M 


M 


u 


M 


kt 


M 


M 


M 


M 


M 


M 


N 


M 


n 


N 


M 


N 


N 


N 


X 


N 


H 


n 


H 


H 


H 


H 


N 


N 


H 


n 


n 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


T 


U 


U 


u 


U 


U 


U 


U 


U 


0 


U 


U 


U 


U 


') 


U 


U 


U 


U 


U 


U 


U 


¥ 


V 


V 


V 


V 


V 


V 


V 


¥ 


V 


V 


V 


V 


V 


V 


V 


V 


V 


V 


V 


V 


W 


w 


w 


w 


w 


w 


w 


w 


W 


w 


w 


w 


w 


w 


w 


w 


w 


w' 


w ; 


w 


w 


X 


I 


1 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


V 


f 


¥ 


i 


¥ 


¥ 


¥ 


¥ 


¥ 


¥ 


¥ 


¥ 


¥ 


¥ 


¥ 


V 


¥ 


¥ 


¥ 


¥ 


¥ 


1 


t 


s 


t 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


1 


f 


JL 


X 


1 


1 





SCHOOL NAME 


SCHOOL NUMOEN 


SYSTEM NAME 


SYSTEM NUMBER 



(iKhif ildt (tctivi* 
Liif thftn • , 

fubititutt teschif 

Tht 

subiiitutt toifihttf 
Gfialtf ihM • . 



11% 






Ulininf oMtidftf aldti? 
$Utt Otpt of Ed 39 

Stati univifilty si 

PiofHitonil Of| Jr 
Locii Ed Afincy /Ct 



M’rKkLNiiMiikR, 


SCHOOL Ni|MREn_ 


0 0 0 0 0 0 

11(111 
a a a 1 a 2 

a a a a a a 

4 4 4 4 4 4 

• 1 f • a • 

7 ? 7 7 7 a 

• ••••• 

f • f • a t 


0 0 0 0 0 0 

1 ( 1 1 t 1 

a a a 2 a a 

a s a a a a 

4 4 4 4 4 

1 1 I 1 I • 

7 7 7 7 7 7 

• ••••• 
f a f f f • 



33 













I \ 



M 



FORM C NEW ENGUND EDUCATIONAL ASSESSMENT PROJECT - SURVEY OF TEACHER AIDES 

To bt compltttd by tht Ttochtr Aldt 




FORM B NEW ENGLAND EDUCATIONAL ASSESSMENT PROJECT -* SURVEY OF TEACHER AIDES 
To bo compittfd by TEACHERS WHO HAVE WORKED WITH TEACHER AIDES 




"TIRlFif VAUb nAm^ »n the ooxe» » 1 "ov»dBd. thkn olack 
THK LCTTKW OOX SCLOW WHICH MATCHKS KACH LCTTCW O 


EN 

F 


Y6ur last NAME 


YOUR FIRST NAME 




Mi 












































A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


• 


0 






























a 


• 


8 


0 


0 


c 


C 


c 


c 


c 


c 


C 


c 


C 


c 


c 


( 


c 


c 


c 


c 


c 


c 


C 


c 


c 


0 


0 


0 


0 


0 


0 


0 


0 


s 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


c 


1 


c 


e 


t 


t 


t 


t 


e 


1 


e 


c 


c 


e 


t 


1 


i 


t 


c 


1 


t 


f 


r 


r 


f 


r 


r 


f 


r 


f 


» 


9 


r 


1 


r 


r 


r 


f 


f 


f 


r 


f 


c 


0 


c 


c 


r. 


c 




.. 


6 


r. 


6 


c 


<t 


c 




c 


0 


0 


c 


G 


G 


H 

1 


H 


H 

1 


H 

1 




M 

1 




H 


H 


H 

t 


M 


H 

1 


1 


H 

1 




1 


’* 


H 


N 


H 

1 


H 

1 


1 

N 


J 

N 


J 

K 


1 

K 


j 

X 


i 

M 


X 


1 

K 


1 

M 


1 

X 


1 

X 


1 

X 


1 

X 


1 

X 


1 

4 


j 

f 


1 

¥ 


i 

X 


1 

X 


t 

X 


1 

X 


L 


1 


t. 


1 


t. 


L 


J 


1 


1 


1 


; 


i. 




1, 


. 


i 


1 


1 


i 


L 


1 


M 


M 


M 


M 


M 


M 


M 


M 


M 


M 


M 


• I 


«,l 


M 


M 


•• 


H 


M 


M 


M 


M 


N 


N 


N 


N 


N 


N 


N 


N 


N 


N 


N 


N 


H 


H 


N 


H 


N 


N 


M 


N 


N 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


V 


0 


0 


P 


0 


0 


0 


0 


F 


F. 


F 


F 


F 


F 


a 


F 


r 


V 


• 


R 


L 


M 


M 


F 


F 


F 


F 


• 


F 


0 


0 


0 


0 


0 


0 


0 


Q 


Q 


0 


7 


0 


0 


0 


0 


3 


J 


a 


0 


0 


0 


R 


N 


R 


R 


R 


F 


tt 


b 


n 


R 


R 


R 


R 


F 


R 


R 


F 


F 


R 


R 


F 


S 


S 


S 


S 


s 


S 


s 


i 


S 


i 


& 


s 


i 


s 


» 


s 


& 


» 


s 


s 


S 


T 


T 


T 


Y 


T 


T 


f 


1 


1 


1 


1 


1 


1 


1 


f 


T 


* 


T 


T 


1 


1 


U 


U 


U 


U 


U 


U 


Ij 


u 


•J 


u 


u 


d 


u 




Lf 


U 


U 


' 


•• 




tJ 


V 


V 


V 


V 


V 


V 


4 


V 


V 


Y 


V 


V 


Y 


Y 


V 


Y 


V 


V 


• 


Y 


Y 


w 


w 


w 


w 


w 


A 


44 


44 


44 


W 


A 


A 


W 


A 


A 


A' 


A 


A 


A 


W 


A 


4 


« 


X 


X 


X 


X 


» 


1 


t 


r 




X 


t 


1 


( 


< 


« 


1 


X 


X 


X 


Y 


Y 


Y 


Y 


Y 


V 


Y 


Y 


V 


Y 


Y 


V 


V 


V 


Y 


Y 


» 


Y 


Y 


Y 


Y 


J 


J 


J 


i 


2 


J 


/ 


J 


1 


J 


J 


2 




J 


1 


? 


.* 


2 


J 


2 


1 





SCHOOL NAME 


SCHOOL NUMBER 


SYSTEM NAME 


SYSTEM NUMBER 



Qtado In 
Which 
You All 

Wo'IkT.i 



KIndf. 



1 7 

Z ■ 

3 f 

4 10 
I 11 
• 12 



Htihiit 
Qradt 
You Havo 
Completed 



A 

8 10 



S'; 

XM 0 



Ui 



1^1 



I * a 

lw| 



fh 



SYSTEM NUMBER* 



OFFICE USE ONLY 

TCffCOLlTOMBEir 



0 0 0 0 0 0 

11 1111 
3 2 2 2 3 3 

3 3 3 3 3 3 

4 4 4 4 4 4 

• I i S S I 



7 7 7 7 7 

e a I • I 



0 0 0 0 0 0 

111111 

2 3 3 2 3 2 

3 3 3 3 3 3 

4 4 4 4 4 4 

I I I I I I 



7 7 7 7 7 7 

• I • • I I 



#0V% AA4UfirK<4, fir] 



PMnT V6Um NAMti IH YMtC OUXKI MNOVlOCM~ tHKN OLACKKN 
THK LCTtKff OOX OKLOW WHICH MATCHCI KAGH LCTTBn OF 
VOUW NAMK 

YOUR FIHST NAME Mi 



YOUR LAST NAME 




I 






I 




34 






o 

ERLC 



FORM C NEW ENGLAND EDUCATIONAL ASSESSMENT PROJECT - SURVEY DF TEACHER AIDES 

To bo complitod by thi Ttochir Aidi 



s 


FO 




p 


p 


» 


-si 




? 

*5^ 

3 


s 

• 

"g* 

3' 


s 

• 

3 


£ 

s 


»•? 

It 


o 

8 

o 




t 


JT 

• 


(O 

«• 

c 

1 

•ft* 

• 


«1 

1 

S’ 

M 


1* 

<< 


1- 


5’ 

«Q 

0 
&. 
5* 

1 

•T 


3 

1 *• 
i' 
N 


i 

1 

ar 

S 


r 

*D 


•ft 

a. 


2, 

5’ 

8 

o 




** S’ 
o' 


s 

1 

'5 


S’ 

m 

■H. 

3 

«l 


1 

•ft 


1 


a 


i 




5? 

3* 

W 

:S 


1 


S’ 

8 








•8 

§1 




c 

a 

8 

8 




[ 

T 
















5* 





«-0 t «0«^<0^<0*^<QO<><0*4a<0%40 

yoU)oU)o^. o^oj^ opjogo 



ft* » •a^ ^7X ” 



»* 4 1/» c/> «>j </» 



<o tJ <o.Sy<o*» <ojS^ 
v* o |F> oMi o J3 o *»0 o 






f 






l! 



i 



H 




^ ” T ?7 ” & » K 

OJ <o r*» <o <o **U <3 fj, 



o o Jjg. o^a o Jd o ja o»m o tn o" 
c/TjE, c/> c/> ***» c/>^ c/> 4 PH c/> yr ^ ^ 7 (/> 



FORM //37591 




/VWnW.^*'*vAA^ 



FORM B NEty ENGLAND EDUCATIONAL ASSESSMENT PROJECT - SURVEY OF TEACHER AIDES 
To bi eomplttid by TEACHERS WHO HAVE WORKED WITH TEACHER AIDES 




^ -jj =— fT 

FORM A37S92 



TwTtEZjptovci/ 



35 



paint YOUA NAMft IN THE BO 
THE LETTER BOX EELOR WHi 
YOUR NAME 


XES PROVIDED. THE 

ch hatcher each C 


N blacken 
ETTSR or 


YOUR LAST NAME 


VdUft FI 


RST NAME 


Ml 












































A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


AS 


1 


• 


• 


B 


I 


• 


• 


• 


I 


• 


I 


; I 


0 


0 


0 . 


0 


0 


0 


0 


0 


0 . 


C 


C 


C 


C 


C 


C 


c 


c 


C 


C 


C 


C 


C 


'C' 


c 


.c 


c 


c 


c 


.C 


c 


0 


D 


0 


0 


0 


D 


0 


0 


0 


D 


D 


0 


D 


D 


D 


0 


0 


0 


'D 


0 


03 


c 


C 


c 


c 


c 


C 


c 


c 


c 


C 


C 


t 


C 


e 


'C 


t: 


.e 


>e 


C 


it 


;C 3 


r 


F 


r 


F 


r 


r 


r 


F 


r 


r 


F 


r 


r 


F 


F 


F. 


:F 


F 


'F 


;F 


*F 4 


G 


G 


G 


G 


G 


G 


u 


u 


G 


G 


G 


G 


G 


G 


G 


G 


G 


G 


G 


'G 


G9 


H 


H 


H 


N 


M 


« 




H 


N 


H 


H 


H 


H 


H 


M 


N 


H 


H 


N 


N 


MS 


i 


J 


J 


i 


i 


J 


J 


J 


J 


J 


J 


i 


i 


J 


i 


J 


J 


J 


J 


•J 


JS 


N 


N 


N 


N 


K 


X 


K 


R 


R 


R 


K 


R 


R 


K 


R. 


R 


R 


R 


R 


iR: 


'R 


1 


1 


Ir 


L 


1 


1 


1 


L 


L 


L 


i 


t. 


i. 


a. 


L 


1. 


1. 


L 


L 


•L 


1' 


M 


M 


M 


M 


M 


M 


M 


;M 


M 


M 


M 


M. 


M 




M 


M 


M 


,M 


M 


M 


■M‘ 


N 


N 


N 


N 


N 


N 


N 


N 


N 


N 


N 


N 


N 


N 


H 


K 


N 


H 


.N 


H, 


’H- 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


D 


0 


0 


0 


0 


0 


0 


0 


















P 


? 
























0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


; 0 * 


R 


n 


R 


R 


R 


R 


• 


i; 


A 


• 


R 


■R, 


R 


R 


R 


R 


R 


R 


> • 


rR 




9 


i 


I 


9 


9 


9 


9 


9 


9 


9 


9 


9 


9- 


•9 


9 


9 


9 


9 


9 


f9‘ 


f9 


T 


T 


T 


T 


T 


T 


r 


T 


T 


T 


• 


T 


T 


T 


T 


'T.. 


T 


T* 


T 


T 


;T 


U 


U 


U 


U 


U 


U 


u 


U 


U 


U 


U 


U 


U 


U 


U 


U 


U 


U 


U 


U 


U 


V 


V 


V 


V 


V 


V 


V 


V 


V 


.V 


V 


CV‘ 


V 




V' 


V 


,-y., 


: v; 


V 


tvr 


fVS 


w 


w 


w 


w 


w 


A 


(K 


w 


W 


w 


w. 


WT 


w 


A 


w 


W.' 


AT 


A. 


-W 


;w 


I'W 


% 


X 


X 


* 


X 


X- 


X 


X 


X 


X* 


X 


' X 


X 


X 


X 


X 


X 


X- 


X 




:X 


V 


V 


V 


Y 


Y 


y 


y 


Y 


V 


Yi 


V 


¥ 


y 


Y 


¥ 


Y 


y 


V 


y; 


;v. 


ry , 


2 


t 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


:'29 




^niKifhvAJ't 



"PAIi^V VAUA rJlMiE'ihi the 

THE LETTER BOX EELOW 
VOUR NAME 


nT.’iSS 


• PRO 

matc 


W£?lxe?Fc5flS«F 


VOuR last NAMe 


VOU^ 






lAf 


46 


Ml 












































A 


^A 


A 


(A 


A 


‘A 


'A 


iA 


A 


.A 


A 


.A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


I 


1 


^8 


«8 


8 


1 




•t 


1 


fi 


1 


1 


8 


.0 


n 


0 


0 


8 


0 


e 


1 


C 


tC: 


'C 


IC 


iC 


*C 


C 


C 


C 


C 


C 


C 


C 


c 


c 


£ 


C 


e 


C 


c 


C 


0 


to 


0 


0 


0 


0 


0 


.0 


0 


0 


0 


0 


0 


0 


D 


0 


0 


0 


0 


0 


0 


tt 


iC 


ft 


£ 


£ 


c 


£ 


c 


£ 


£ 


£ 


.£ 


£ 


c 


C 


c 


t 


£ 


£ 


£ 


£ 


tf 


F 


f 


»F 


>r 


f 


F 


r 


F 


f 


r 


F 


F 


F 


F 


F 


F 


F 


f 


F 


F 


a 


<G 


•a 


G 


c 


G 


1. 


(J 


G 


G 


G 


G 


G 


G 


G 


G 


G 


G 


G 


G 


G 


N 


tM 


H 


N 


H 


H 


H 




H 


M 


M 


H 


N 


H 


H 


N 


N 


H 


N 


H 


H 


• 1 


i 


Ll 


t 1 


■ < 


1 




1 


1 


i 


1 


1 


1 t 


t 


1 


1 


1 


1 


1 


1 


i 


J 


J 


i 


J 


J 


J 


J 


J 


J 


J 


/ 


J 


J 


J 


J 


J 


J 


J 


J 


i 


J 


R 


^.R 


R 


R 


K 


K 


R 


R 


R 


R 


R 


R 


R 


R 


R 


R 


K 


R 


R 


R 


R 


L 


a 


L 


,L 


L 






L 


L 


I 


L 


L 


•L 


L 


\ 


L 


(. 


L 


(. 


L 


i 


M 


M 


M 


<M 


M 


M 


M 


M 


M 


M 


M 


M 


M 


M 


•J 


M 


M 


M 


M 


M 


M 


N 


N 


N 


N 


N 


N 


H 


N 


N 


N 


N 


N 


'M 


N 


H 


N 


N 


N 


N 


R 


M 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


3 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


N 


R 


R 


IN 


<R 


R 


• 


A 


' • 




R 


■N 


N 


R 


R 


N 


R 


R 


• 


R 


R 


tf 


1 


f 


9 


f 


9 


f 


9 


f 


9 


9 


9 


1 


i 


1 


1 


i 


f 


9 


<9 


•i 


T. 


T 


T 


T 


T 


T 


f 


T 


T 


T 


T 




T 


<T 


T 


f. 


T 


T 


T 


T 


T* 


(U 


U 


U 


U 


U 


U 


U 


U 


U 


U 


U 


U t 


U 


U 


Ui 


U 


U 


U 


II 


U 


« 


IV 




V 


V 


V 


V 


' V 


V 


V 


‘ V> 


V 


'V 


"V 


•:V;- 


' 


V 


V 


V 


V 


.’V 


V 


.w 


w 


w 


w 


'W 


A 


’ <¥; 


IW; 


E 


!W. 


Rt 


:W« 


w 


(R - 


)Y 


w 


A 


A. 




w 


Rt 


•X 


'.X 


X 


X 


X 


X 


X 


: X' 


’ X: 


1 X^ 


X < 


>X ' 


X 


» ' 


X 


X 


X 


X 


X 


A 


X 


V 


t 


Y 


Y 


t 


t 


I Yi 


rYi 


t 


: Y; 


t 


t 


Y 


Y 


V 


V 


y 


Y 


,t 


t 


Y 


2 


2 


2 


1 


2 


/ 


/ 


1 


2 


> 2 t 


2 


f 


f 


2 


2 


2 


2 


2 


2 


2 


2 





SCHOOL NAME 


SCHOOL WUMDER 


SYSTEM NAME 


SYSTEM NUMOER 



Q»dii 

In whIfH 
you «fi 
toaching: 



Kindi. 



1 7 

2 • 
1 t 

4 10 
I H 

I it 



Minimum 

•duealion 


r 


tiquliamiht 
fOl ft 

Uachet aid#: 




0 


'4 




Iv 


'4 & 




tv 






Jl 


Z 





OFFICE use ONLY 






0 0 

1 I 

2 2 

I J 
4 4 



0 0 0 0 
lift 
2 2 2 
J 2 J J 
4 4 4 4 



8 • • 4 ft I 

7 7 7 7 7 7 

8 ft ft ft ft ft 

9 ft ft ft ft ft 






0 0 0 0 0 

f I t t f 

2 2 2 2 2 

I I I I 1 

4 4 4 4 4 



ft ft ft I ft 

7 7 7 7 7 



ft ft ft ft ft 









FORM C NEW ENCUND EDUCATIONAL ASSESSMENT PROJECT - SURVEY OF TEACHER AIDES 



135* 



To bt compltttd by tht Tiochtr Aldt 



? 

8 

K 

I 

§' 

#1 

r 

m 

8 



8-7 

1 . 1 . 

|i 

^ s 

rl 



» K » ic kiic ^ ^ ^ y ” 

UAOr* <o-J <ok 5 ^o C^o« O v> 0^0 N ^ M <3 »:t ^ 

o:aco^ 0^0 8^0 g o g o W o g ° y ° ^ o ^ o Ja.o*j>'Q 



y o:ac ^ 

“ss ^ ta ^ ^ t/T vi 



1 

f 

s 

9 



























tA 


K 




» 


K> 






9 




p» 


f 

5' 

1 


II 

D f 


T3 

5“ 

f 


1 


I 

1 


f 

S' 

I' 


r 

£ 

8 


f 

f 

!■ 


f 


Q p 
1 

if 


I*? 

if: 

§8. 


M 

1 

r 


§ t 
1 

1 


*0. 

8 

1 

#1 

#1 

D* 

M 

W 


1 

1 


2. 

1 

«• 

8 


f 

1 


f 

1 

I 


1 

1 

i. 

5* 

sr 




t' 

Is* 

?? 

ir 

o 


H 

S 7 

H 

ii 

h 




!T 












F 




n 


If 




1 












i 




o 




® ii? 5 


3. 

0 Jsr ' 




hd 


a 


• H 5 


okf a 


• tC s 


•.S a 


7 

} £5 ^ 


1 

— 




g-: 



' lA/ i4r *5 b%J «^Ui << 
^ o ik O *^ < 






in ^ ;pr «A*0 < 






o ^ 






z aq : 

— jiSr- 



M |7 </> S </T S Cn 

fegg/ a^g^gg gt9^ 



FORM /S/37S9I 



U» 



"" AM» 




PRINT voun NAMK In THib ■OXKS MR 6 VI 0 KP. THIN PtACKKN 
THC i.CTTCIT »OX «KtOW WHICH MATCHCt SACH i.KTTCN Ol* 
VOUN NAMC 


VOUR'LAST NAME 


YOUf! FI 


RST NA^ 


4m 


St 












































A 


A 


A 


A 


A 


A 


A 


•A 


A 


A 


A 


A 


A 


\ 


A 


A 


A 


A 


A 


A 


AJ 












































e 


c 


c 


€ 


€ 


€ 


c 


C 


€ 


< 


c 


C 


c 


€ 


C 


C 


C 


€ 


C 


c 


C 


0 


0 


0 


0 


0 


0 


0 


0 


0 


Q 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


t 


c 


c 


c 


c 


c 


i 


c 


c 


C 


c 


t 


c 


t 


{ 


c 


t 


c 


c 


1 


c 


f 


r 


r 


r 


f 


r 


f 


r 


f 


f 


f 


f 


r 


f 


f 


f 


f 


r 


r 


r 


4 


6 


Q 


0 


a 


0 


0 


'i 


w 


c 


G 


0 


G 


0 


G 


G 


c 


G 


6 


6 


G 


G 


M 


H 


N 


H 


H 


H 


H 


N 




H 


H 


H 


II 


H 




M 


M 


M 


M 


H 


H 


i 


i 


4 


4 


i 


1 


1 


4 


4 


4 


4 


4 


4 


4 


J 


4 


4 


4 


4 


4 


4 


(H 


A 


ft 


ft 


ft 


K 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


it 


ft 


K 


i 


t 


i 


i 


i 


1. 


1 


i 


i 


t 




1. 


* 


1. 


b 


i 


1 


L 


t 


i 


1 


M 


M 


M 


M 


M 


M 


M 


M 


M 


M 




M 


M 


M 


M 


M 


M 


M 


M 


4ft 


M 












































0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


A 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


> 


ft 


ft 


ft 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


9 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


A 


• 


• 


ft 


II 


II 


II 


• 


IT 


ft 


ft 


• 


ft 


II 


% 


« 


1 


f 


ft 


s 


ft 


ft 


ft 


ft 


ft 


ft 




t 


i 


* 


s 


s 


s 


s 


s 


T 


f 


f 


f 


f 


f 


f 


f 


f 


f 


f 


T 


f 


T 


t 


f 


f 


f 


t 


f 


f 


U 


u 


u 


u 


u 


u 


u 


u 


u 


u 


U 


U 


u 


U 


V 


U 


u 




11 


u 


U 


W 


w 


w 


w 


w 


A 


JY 


# 


w 


w 


w 


w 


# 


A 


w 


W 


« 


A 


w 


w 


w 


1 


1 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


ft 


If 


ft 


1 


ft 


ft 


f 


ft 


II 


I 


A 


« 


V 


t 


t 


t 


t 


t 


t 


t 


t 


t 


t 


t 


t 


t 


ft 


ft 


ft 


ft 


ft 


ft 


ft 




1 


1 


/ 


/ 


/ 


/ 


/ 


4 


/ 


1 


1 


4 


4 


1 


1 


4 


4 


? 


I 


f 





SCHOOL NAME 


SCHOOL NUMBER 


SYSTEM NAME 


SYSTEM NUMBER 



Oii<}« In 
^Whlfh 
You Aiii 

*uNw 

WotMng 



Hilhfit 
OflOl 
You Hftvi 
CompIcUd 


J 




U 10 


*A.R 




|S| 




■i“ 


•\5 


JL 



OFFICE USE ONLY 



n*iaiaauiiau4;i i^i*iuaii!ii*uj:uiiu« 



0 0 0 0 0 0 

1 t 1 I I 1 

t t I t 



4 4 4 4 

5 f I S 

• • • • 

7 7 T 7 



0 0 0 0 



/n*NUfhnM^ tf 






36 



i 

<d 




